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Abstract

This study examined the the relationship between the transformational leadership behaviors of the
faculty members and the students’ self-efficacy beliefs in learning based on the opinions of higher
education students. The research was carried out with 915 students studying at Yozgat Bozok
University and analyzed by quantitative methods. The Transformational Teaching Scale (TTS)
developed by Tahir (2018) has been adapted to Turkish in order to determine the transformational
teaching levels of the instructors. Self-efficacy for Learning Scale (SELS) developed by Klobas, Renzi
and Nigrelli (2007) has been adapted to Turkish in order to determine the higher education students’
self-efficacy in learning. In the analysis of the data, descriptive statistics and the structural equation
model were used. As a result of the research, sub-dimensions of transformational teaching, considerate
intellectual stimulation and charisma, were found to have positive relationships with dimensions of
self-efficacy for learning, finding and info processing. It has been determined that the

transformational teaching is a significant predictor of learning self-efficacy of students.
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Introduction

Technological developments, innovations in the field of information accelerate organizational
change and differentiate social expectations. The learned information requires continuous updates to
adapt to the age. At this point, the most important goal of higher education institutions that prepare
individuals for their future professions is to give individuals the ability in lifelong learning. Nowadays,
learning cannot be limited only to the school, therefore, self-efficacy for learning have great

importance for individuals.

The opinions of individuals about how they are perceived by their environment and the
behavior of those around them affect their self-efficacy belief (Linnenbrink & Pintrich, 2002). In this
regard, it can be stated that the faculty members who believe that students can learn, improve
themselves, who are influential on students with their individual charisma and have adopted
transformational leadership, would lead an increase in students’ learning self-efficacy. From this point
of view, the relationship between the transformational teaching of the teaching staff and the learning
self-efficacy of the students was examined in this research.

Transformational teaching

Transformational leadership, also accepted as one of the new leadership approaches, has
covered a wide range of leadership research in the past 20 years (Bryman, 1992). The growing interest
in transformational leadership, defined by Burns (1978) as the process in which leaders and followers
interact to elevate each other to a higher level of motivation, performance and morality, is due to the
positive relationship between transformational leadership in organizations and the employees’
organizational attitudes (Dede, 2019; Yukl, 1989), trust level (Pilla, Schriesheim and Williams, 1999;
Dirks and Ferrin, 2002), performance (Garcia-Morales, Llorens-Montes & Verdu, 2008).
Transformative leaders, defined as interactive, passionate, empowering, visionary and creative in the
literature, are the leaders who express a realistic vision of the future, intellectually stimulate their
subordinates and take into account individual differences (Hackman and Johnson, 2004; Yammarino
& Bass, 1988).

Relying on the positive results in different sectors, it has been assumed that it would be useful
to transfer the transformational leadership theory to teaching. The idea that the transformational
leadership carried out in organizations can be transferred to the teaching environment is based on the
understanding that the educational institutions are also organizations. Covering processes such as
communication, organization and supervision (Barnard, 1938; Kuchinke, 1999), presence of tools such
as reward and pressure, and differences in power among organization members such as expertise and
authority (Raven and French, 1958), leaders' responsibility in influencing, initiating, focusing,
determining and coordinating a targeted activity (House and Podsakoff, 1994) can be listed as

common points of organizational leadership and teaching leadership. When teaching environments are
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evaluated as organizations, teachers or academic staff are positioned as leaders and students as
followers (Pounder, 2008; Weaver & Qi, 2005).

Higher education institutions are considered as a social organization where there are
differences of power between individuals, responsibilities taken by everyone, exchange of ideas,
formal and informal relations. Accordingly, the idea of the implementation of transformational
leadership in higher education institutions has been accepted. (Pounder, 2008; Weaver & Qi, 2005).
Especially, the idealized effect of the academic staff in other words, their charisma and their ability to

provide intellectual stimulation are in accordance with higher education.

Bass (1985) improving Burns's (1978) theory, explained transformational leadership behavior
in four dimensions as idealized influence, intellectual stimulation, individualized consideration and
inspirational motivation. In the literature these dimensions have been preferred. The idealized
influence is the charisma of the transformative leader, and the leader's ability to express vision to
followers and motivate them to participate in the vision (Bass, 1999). The idealized influence provides
strong emotions and identification between the leader and his followers (Yukl, 2006). As a result,
followers have a high degree of confidence in the leader (Bass, 1985). Intellectual stimulation is that
the leader encourages his followers to question even tried and succeeded paths and always seek for
better. Intellectual stimulation is an important element of organizational learning and change. Brown
and Posner (2001) noted that the intellectual stimulation component of transformative leadership
played a useful role in organizational learning because it reflected the value that leader gives to the
learnings of both himself/herself and the followers. Intellectual stimulation encourages followers to

challenge, question, and thus innovative thinking (Bass & Steidlmeier, 1999).

Individualized consideration is the leader’s encouragement, support and coaching to his
followers (Yukl, 2006). Individualized interest occurs only when strong relationship is developed
between the leader and his followers. Being a mentor and coach, leaders recognize and take the
individual development needs of followers into account. They help their followers realize their
potential. (Barnett, McCormick & Conners, 2001; Bass & Steidlmeir, 1999). Inspirational motivation
is leaders' ability to move their followers towards realization of the vision with appropriate behavior
models and organizational symbols. Transformational leaders give meaning to the vision itself and the
process of reaching vision, and ensure that the group focuses on vision despite the obstacles that may
arise (Kent, Crotts & Azziz, 2001).

When the transformational leadership is transferred to the teaching, it is examined within
similar dimensions. Ingram (1997) and Yuen and Cheng (2000) have classified the transformational
leadership behaviors of educators as inspiration, social support and facilitation. Inspiration means
creating a vision and providing motivational tasks; social support means supporting a learning culture,

providing support networks, and managing conflicts; and facilitation means developing knowledge
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and skills and creating intellectual stimulation (Yuen & Cheng, 2000). Tahir (2018), who has
examined the characteristics of the transformational leadership of the instructors, combined the four-
dimensional structure and formed two dimensions: considerate intellectual stimulation and charisma.
Considerate intellectual stimulation involves the behaviors of transformational academic stass that
take into account the individual differences of students, support them according to their needs, and
encourage them to venture into innovation. Charisma refers to the teaching staff's knowledge of

expertise and communication skills and their ability to guide and influence students towards target.

Transformational leaders increase the motivation of their followers and encourage them to
perform at the highest level they can reach. Transformational educational leaders also support their
students for higher academic achievement and personal development (Slavich and Zimbardo, 2012).
They focus on each student individually (Mulford & Silins, 2003) and support them by appreciating
their work and taking into account their individual opinions. They can transfer the goals of school and
education to students and encourage them regarding these goals. While encouraging students to seek
better, they raise awareness of the current situation and what can be done in the future (Mulford &
Silins, 2003).

Harrison (2011) stated that through individualized consideration, academic staff deal with
each student as an individual and enable them to progress in their personal development and thus reach
their potential. Transformational teaching leaders can create excitement among students through their
charisma and considerate intellectual stimulation, and convey the mission and vision to students by
gaining their respect (Banjeri & Krishnan, 2000; Tahir, 2018). Studies conducted in the literature show
the importance of transformational teaching leaders in creating an effective teaching environment
(Boyd, 2009; Cheng, 1994). Transformational teaching leaders who are open to innovation and willing
to change, both for themselves and for other members of the organization, provide intellectual
stimulation in the classroom by making students realize the assumptions that restrict their thinking
(Boyd, 2009).

Self-efficacy for Learning

Self-efficacy refers to a person's belief in his/her ability to learn or perform actions at a certain
level (Bandura, 1977). It is the individual's personal belief in the ability to make and organize
arrangements to perform a task or to solve a problem (Eccles & Wigfield, 2002). Learning self-
efficacy is the limitation of self-efficacy definitions to learning. In other words, it is the belief of the
individual that he/she can make the necessary arrangements to learn. Learning self-efficacy also
includes learning self-regulation, which means that the individual regulates his/her behaviors in the
learning process by monitoring and controlling his/her behavior, emotions and motivations (Polleys,
2002). In this process, the individual determines the learning objectives and makes arrangements

accordingly. The belief that you can reach the goals is self-efficacy belief.
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Self-efficacy is a broad concept and gives more valid results when it is evaluated at a level
specific to the target area (Bandura, 1986; Pajares, 1996). For example, by examining the general self-
efficacy belief, the prediction of academic self-efficacy beliefs may not produce significant results.
Individuals' self-efficacy beliefs vary in three dimensions; level, strength and generality (Bandura,
1997; Holladay & Quinones, 2003). The belief in the level of difficulty that people can achieve affects
their belief in their strength to achieve that level. Generality indicates that the competence belief
related to an activity can be generalized to a series of similar activities within the same field of activity
(Holladay & Quinones, 2003). From this point on, it is stated that a general belief in learning, rather
than a single subject area, can be addressed (Klobas, Renzi & Nigrelli, 2007).

Studies in the literature show that learning self-efficacy is positively correlated with students'
efforts for learning goals and their resistance to difficulties (Cavaco, Chettiar & Bate, 2003; Niemczyk
& Savanye, 2001; Pintrich, 1995). Academic motivation of students also increases in parallel to
learning self-efficacy, so they perform better (Pajares, 2003; Niemczyk & Savanye, 2001). Learning
self-efficacy ensures that the individual insists on learning activities and increases their expectations
and improve their performance in these activities (Zimmerman, 1995). In addition, Bandura (1997)
suggests that self-efficacy beliefs are effective in the choice of behaviors. Individuals tend to prefer
behaviors that they have high self-efficacy beliefs, in other words, the actions they believe they can
achieve. From this point of view, it can be thought that the development of learning self-efficacy in
higher education has a significant effect on the lifelong learning of university students. Individuals
with high beliefs in that they can learn, would approach the new conditions they face with confidence

and consider the changes as an opportunity.

Individuals' personal characteristics, behaviors and environmental variables affect each other
in mutual relationship. Therefore, self-efficacy beliefs of individuals are also influenced by the
environment and the behaviors exhibited towards them (Linnenbrink & Pintrich, 2002). At this point,
it can be stated that the faculty members who adopt different leadership approaches will lead a
difference on the beliefs of students' self-efficacy. The transformational teaching leadership involves
the behaviors that stimulate students intellectually, evaluate each student as individuals with
differences and encourage them. Therefore, it is considered that the academic staff who show the

transformational teaching leadership will increase the students’ self-efficacy for learning.

Studies have revealed that transformational teaching affects the student's motivation (Bolkan
and Goodboy, 2009; Griffith, 2004; Kuchinke, 1999; Politis, 2001; Pounder, 2008; Hoehl, 2008),
attitude to the school (Walumbwa, Wu, & Ojode, 2004; Slavich & Zimbardo, 2012), confidence in the
faculty member (Pounder, 2008; Hoehl, 2008), commitment  (Slavich & Zimbardo, 2012), the level
of attendance in the course (Kuchinke, 1999; Leithwood & Jantzi, 2000) and ultimately academic
performance (Bolkan & Goodboy, 2009; Griffith, 2004; Kuchinke, 1999; Politis, 2001; Harvey, Royal
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& Stout, 2003; Kinicki & Schriesheim, 1978; Pounder, 2008 Boyd, 2009; Pounder, 2004). In the
literature, there are studies revealed the positive influence of transformational teaching leaders on
students. Slavich (2006; 2009) revealed how teachers can be leaders and how they can motivate
students by convincing to understand the common vision for a course, which encourages them to
realize their potential. Similarly, Boyd (2009) explained that transformational leaders provide students
with a compelling and larger vision of their education and future. Beauchamp and Morton (2011)
revealed that transformational teaching of teachers increase students’ motivation and influence their
beliefs towards the class positively. The findings of Morton et al. (2010) and Beauchamp et al. (2010)
are also in line with this finding. In this context, it can be thought that the individual attention,
encouragement and intellectual stimulation shown by the academic staff will also increase students'
self-efficacy for learning. In the 21st century, the main goal of education is to teach individuals how
to learn. In today's rapidly changing conditions, for individuals who are aware of how they learn,
changes and updates are only elements that will not disrupt the flow of life. At this point, individuals'
beliefs in self-efficacy for learning are of great importance. Especially, the high levels of self-efficacy
of new adults who will have important roles in society and the examination of academic staff’s
leadership that may increase students’ self-efficacy beliefs will contribute to the field. The aim of this
study is to examine the relationship between the transformational leadership behaviors of the academic
staff and the students’ self-efficacy for learning. Accordingly, the following questions have been

sought.

1. What is the level of academic staff’s transformational teaching leadership and students’ self

efficacy for learning?

2. Is there a significant relationsip between academic staff’s transformational teaching
leadership (charisma and considerate intellectual stimulation) and students’ self-efficacy

for learning (info processing and finding)?

3. Is academic staff’s transformational teaching leadership (charisma and considerate
intellectal stimulation) a significant predictor of students’ self efficacy for learning (info

processing and finding)?
Method
Research model

This study is a quantitative study designed in the survey model. In this model, the relationship
between two or more variables is determined (Karasar, 1999). According to the opinions of higher
education student, it is aimed to describe the current state of relationship between the transformational
teaching levels of academic staff and the learning self-efficacy of students. Model of the research is

presented in Figure 1.
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Figure 1. Research Model

Population and Sample

The population of this research is the university students who are studying at Yozgat Bozok
University in the 2019-2020 academic year. The entire population consists of 20917 students who
continue their studies. Since the entire population cannot be reached, the research was carried out by
the sample. Stratified sample method was preferred to reach the minimum number of students
according to the student ratio in each faculty. Simple random method was followed to reach a
sufficient number of students. The sample determination formula was used to determine the sample
that could represent the 20917 population of the study (Erkus, 2017). According to this formula, 378
participants can represent the population. The data were collected through googleforms on a voluntary

basis and 915 students participates to the study.

When the participants data of the study is examined, it is observed that 69.4% (635) of the
participants are female while 30.6% (280) of them are male. 405 of the participants (44.3%) are
students in the 1st grade, 258 (28.2%) of them are in the 2nd grade, 171 (18.7%) of them are in the 3rd
grade and 81 (8.9%) are in the 4th grade of their education. In the reseach there are 51 students from
School of Physical Education and Sports, 165 from Faculty of Education, 108 from Faculty of Arts
and Sciences, 71 from Faculty of Economics and Administrative Sciences, 171 from Faculty of
Theology, 32 from Faculty of Communication, 94 from Faculty of Engineering, 36 from Faculty of
Health Sciences, 52 from Faculty of Medicine, 96 from Vocational School of Health Sciences and 60

from Vocational School of Social Sciences.
Data Collection Tools

Transformational Teaching Scale (TTS): The scale was developed by Tahir (2018) to
determine the level of transformational leadership in teaching and was adapted to Turkish as part of
the current study. Permission was obtained from the responsible author before the adaptation process.
The scale items were translated into Turkish by language experts. The items translated into Turkish
were re-translated into English and examined in terms of language equivalence and found appropriate.

Pilot application of the scale was realized with 209 participants. Confirmatory factor analysis (CFA)
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was applied to the collected data and the fit values of the scale [y %= 258,659; y ? /df= 2.192; CFl=
0.92; TLI=0.91; RMSEA= 0.07] confirmed the two-factor structure of the scale.

The scale consists of two dimensions called considerate intellectual stimulation and charisma.
Considerate intellectual stimulation dimension includes items such as "Treat students as individuals
with different strengths and weaknesses” and “Engage students in critical thinking in the class”. In
the dimension of charisma, there are items such as “Attract great admiration” and “Show empathy for
students’ struggles to learn”. It has 5-point Likert structure ranging from 1 (strongly disagree) to 5
(strongly agree). For reliability analysis of the scale Cronbach alpha values were examined and
calculated as .90 for considerate intellectual stimulation, .88 for charisma, and .93 for the entire scale.
Accordingly, the scale was determined to be reliable.

Self-efficacy for Learning Scale (SELS): The scale was developed by Klobas, Renzi and
Nigrelli (2007). The scale consists of ten items and two dimensions. It was adapted to Turkish as part
of the current study. It has 5-point Likert structure ranging from 1 (strongly disagree) to 5 (strongly
agree). Info processing dimension has items such as “When I find something new about a topic that I
am studying, I am able to connect it with other things that I know about the topic” and “Soon after the
end of a lesson, | am able to distinguish the most important concepts from concepts of less
importance”. The dimension of finding includes items such as “I am able to decide whether to go to
the library or use the web, based on the type of information that I am seeking” and “I am [usually,

always] able to identify useful information on the web for an essay”.

In the adaptation process, permission was obtained from the author who developed the scale.
The scale items were translated into Turkish and then re-translated to English to control language
equivalence. Items were found appropriate by the language experts. 209 people participated in the
Pilot application and the validity of the Turkish version of the scale was questioned with the CFA. Fit
indexes [y ° = 152,134; y * /df= 4.47, CFI= 0.91; TLI= 0.90; RMSEA= 0.07] of the scale was
determined to be valid. As a result of reliability analysis, Cronbach alpha coefficient was calculated .
83 for the info processing dimension; .88 for finding and .88 for the whole scale. As a result, the scale

was found to be reliable.
Analysis of Data

This research was conducted with the students of Yozgat Bozok University in the 2019-2020
academic year. Within the scope of the research, the personal information form, TTS and SELS were
used. The missing data was checked and deleted prior to the analysis phase. As a result of the
normality and outlier analysis, 17 scales were removed from the data set. A total of 898 scales were

found to be appropriate for the analysis.
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The skewness (-1.215 to .434) and kurtosis (-.246 to 1.278) values accepted as the signs of
normal distribution of the data (Tabachnick and Fidell, 2013). VIF and tolerance levels were examined
to control the multicollinearity problem between variables. In order to avoid multicollinearity problem,
VIF value must be less than 10, tolerance values must be equal to 0.20 or higher (Multistay,
Sekercioglu and Biiyiikoztiirk, 2010). In the current study, it was determined that VIF values (2.74;
2.75, respectively) and tolerance values (.364; .364, respectively) of considerate intellectual
stimulation and charisma dimensions were in the acceptable range. It was found that the correlation
values between dimensions are lower than .80, and the data does not have multiple connection
problems based on these results (Table 1).

During the analysis phase, the data was analyzed using descriptive statistics. To determine the
transformational teaching levels of the academic staff and the learning self-efficacy levels of the
students average and standard deviation scores were used. Structural equality model was used to
determine the predictor effect of transformational teaching on students’ self-efficacy for learning.
Mplus7 and SPSS programs were used in the analysis of the data.

Results

In this section, the transformational teaching levels of the academic staff and the learning self-
efficacy of the students were examined according to the opinions of higher education students. The
findings on the level of students’ learning self-efficacy and transformational teaching and of the

academic staff were revealed. Table 1 presented the descriptive results of research variables.

Table 1. Descriptive results and correlation coefficients of transformative teaching and self-efficacy
for learning

Variables Mean Df 1 la 1b 2 2a 2b
1.Transformational 3.56 .856 1

teaching

la. Charisma 3.43 916 J73** 1

1b.Considerate 3.68 .899 J753*%*  797** 1

Intellectual Stimulation

2.Self-efficacy for 3.98 .730 b587**  515** 594** 1]

learning

2a. Info processing 3.86 779 600**  B42**  5oA**  737** ]

2b. Finding 4.15 .813 A36%*  362**  461** 767** .638** 1
**p<.01

Findings regarding the first and second research questions are presented here. As can be
viewed from Table 1, the average of students’ learning self-efficacy level is ¥=3.98 and the average of
academic staff’s transformational teaching behaviors is x=3.56. Both averages are higher than
moderate level and close to high level. When the relationship between variables was examined, a
moderate level positive relationship was found between academic staff’s transformational teaching

level and students' learning self-efficacy (r=.566; p<.01). Regarding the sub-dimensions, there is a
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positive moderate relationship between charisma and info processing dimensions (.587; p<.01) and
finding dimension (r=.420). Moreover, it was observed that considerate intellectual stimulation has a
positive moderate meaningful relationship with info processing dimension and the finding dimension
(r=.594; r=.461; p<.01, respectively). The findings on the prediction level on the students’ self-

efficacy for learning are presented in Figure 2.
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Figure 2. Path analysis

In this section, findings regarding the third sub-question of the research is revealed. As can be
observed from Figure 2, it was determined that the path coefficients of all items that make up the
transformational teaching scale and self-efficacy for learning scale are significant(p<.05). Moreover,
the independent variable, academic staff’s transformational teaching behaviors, was found to be a
significant predictor of the dependent variable, students' learning self-efficacy ($=.683, p<.05). The
values of RMSEA, SRMR and CFI should be reported for the fit of the model (Kline, 2005). First of
all, the ratio of y2/df is expected to be below 5. The value indicates ‘excellent’ fit when it is <.05 for
RMSEA; <.08 for SRMR; and >.95 for CFI, and .90 indicates 'acceptable' fit for CFI (Kline, 2005;
Hooper Coughlan & Mullen, 2007). When the fit values of the current study were examined, it was
observed that the model showed high level of fit [y *=1427.407; y * /df=319;RMSEA=.06; CFI1=.90;
TLI1=.90; SRMR=.04].

Discussion, Results and Suggestions

According to the opinions of higher education students, this study aimed to examine the
relationship between the transformational teaching levels of the academic staff and the students’ self-
efficacy for learning. Firstly, the transformational teaching levels of the academic staff and the self-

efficacy levels of the students were examined. The transformational teaching level of the instructors
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was close to the high level. Similarly, Eker (2019), in her study examining the transformational
leadership behaviors exhibited by lecturers according to the views of university students, revealed that
lecturers display transformational leadership behaviors at a high level. Most of the studies in the
literature deal with the transformational leadership behaviors of managers (Kahya, 2020; Basaran,
2020; Yang, 2014). Among these studies, Celik and Eryilmaz (2006) found that school principals
exhibit transformational leadership behaviors at a moderate level. In terms of the sub-dimension of
transformational teaching, considerate intellectual stimulation, was found to have a relatively higher
average than charisma dimension. Based on this finding, students believe that academic staff have
individual influence. This influence, which can be expressed as idealized effect or charisma, shows
that there is strong feeling and identification between the academic staff and the students. The
intellectual stimulation encourages followers to always question, seek innovation and push them to
improve. Accordingly, it can be stated that students find the instructors challenging for their

improvement.

As a result of the study, it was determined that the students' learning self-efficacy levels were
very close to the high level. This finding is parallel to the findings of S6kmen (2019) who studied the
role of self-efficacy in the relationship between the learning environment and student engagement.
Sokmen (2019) has found that students have high level of self-efficacy. On the other hand, Giig
(2019), in her mixed method research, revealed that students’ self- stated self-efficacy level is
moderate. The levels of self-efficacy in finding dimension were found to be relatively higher than the
info processing dimension. Students believe they can identify and obtain the necessary materials for
their learning. Beyond accessing materials and resources, info processing dimension involves using
these resources to initiate a new learning process. It can be stated that the active use of the learned
information, such as being able to identify the important points of the learned subject and to evaluate
them with comparisons, is more difficult than identifying information sources. The belief in the
difficulty level of a job also affects the self-efficacy beliefs of individuals (Bandura, 1997; Holladay &
Quinones, 2003). Therefore, the finding of students’ having a relatively lower belief in information

processing can be explained within this framework.

Current research shows that there are meaningful, positive and moderate relationships between
the subdimensions of transformational teaching of academic staff and learning self-efficacy of
students. It has been determined that the transformational teaching behaviors of the academic staff are
significant predictor of students' self-efficacy for learning. According to these results, as the
transformational teaching levels of the academic staff increase, students' level of self-efficacy for

learning also increase.

One of the elements that constitutes the self-efficacy belief is individual’s opinion on how

he/she is perceived by the environment. In other words, the individual observes how he/she is
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evaluated and regulates his/her self-efficacy belief based on these assessments. Transformative
teaching leaders reflect students that they believe students can achieve. They support them to realize
their potential. They always lead them to new learning opprtunities by providing intellectual
stimulation. Therefore, it can be stated that the transformational teaching behaviors of the instructors
positively affect students' learning self-efficacy..  This finding is consistent with the studies of
Warlizasusi, Supriyati and Karnati (2018) who revealed that via direct positive effect transformational
leadership can lead improvement in self-efficacy in learning. Similarly, studies of Morton et al. (2010)
and Beauchamp et al. (2010) demonstrated that students’ self-reported motivation and self-efficacy

belief is positively influenced by teachers’ transformational teaching leadership.

Peters (2014) observed a positive relationship between transformational leadership behaviors
of teachers and students’ performance. Similarly, Harrison (2011) revealed that thanks to the
individualized consideration, academic staff deal with each student as an individual and support their
personal development, thereby enable students to reach their potential. Transformative teaching
leaders support their students for a high-level academic achievement and personal development.
(Slavich & Zimbardo, 2012). Transformational leaders value learning and innovative thinking, thus

encourage their followers to question and challenge (Bass & Steidlmeier, 1999).

As a result of the study, it was determined that the transformational teaching behaviors of the
academic staff are significant predictor of students’ learning self-efficacy. The positive impact of self-
efficacy belief on academic success and the fact that learning self-efficacy is critical in lifelong
learning (Aslim and Kocabatmaz, 2019; Linnenbrink and Pintrich, 2003) makes transformative
teaching behaviors of academic staff more important and critical.  Peters (2014), as a result of his
experimental work, revealed that transformational teaching behaviors can be learned. From this point
of view, it should be aimed for the academic staff to improve themselves in becoming transformational

leaders.

In fact, the main purpose of transformative leadership is to empower, inspire and challenge
individuals to achieve their best personal and collective potential (Bass and Riggio 2006; Beauchamp
and Morton 2011). In this direction, making teaching goals more and more difficult in the process and
supporting students will provide new opportunities for students to improve themselves and increase
their self-efficacy belief in learning. In addition, the charisma of the academic staff, their field

mastery, their openness to innovation and learning, will affect students in line with their role model.

This study is limited to students studying at Yozgat Bozok University in the 2019-2020
academic year. Based on the results of this study, it may be recommended to inform academic staff
through various trainings about the positive effects of transformational leadership behavior and the
application of transformative leadership in teaching. Based on the relatively lower self-efficacy of the

students regarding info processing, it would be useful to create application opportunities where they
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can actively use the learned knowledge in order to improve themselves. In addition, repeating this
study with larger study groups in different universities may help to describe the relationship between
variables in more detail. In the future studies, the mediating relationships with variables such as
academic motivation and resilience can be examined. The effect of transformational teaching and

students’ self-efficacy for learning on student performances can be observed.
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